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Our complex and changing society has caused most all 
adults to wish they had prepared themselves better for their 
future. They see the need to prepare their children for sit-
uations they may encounter in their future also. 
Educators can see more and more need for a student to 
get a complete education. Industrial arts should be part of 
every boy and girl's complete education program. Educators 
need to know the areas that students feel they need or should 
have to provide them with a complete education. Being una-
ware of why they do not enroll in a department may cause un-
neccessary courses to be taught in a school system or even 
the loss of programs due to low enrollment. 
Hopefully, the result of this study will enlighten the 
investigator about areas of concerns involving enrollment in 
the industrial arts department in the city of Chesapeake. 
The investigator will be prepared to share the findings and 
data with local administrators for improvement of course of-
ferings or improving enrollment of the industrial arts depart-
ment. 
STATEMENT OF PROBLEM 
The problem of this study was to determine some reasons 
causing ninth grade school students in the city of Chesapeake 
not to enroll in an industrial arts class. Emphasis will be 
placed on girls' enrollment within the department or non en-
try. The study was based upon students opinion, as deter-
mined by means of a survey questionnaire. 
RESEARCH QUESTIONS 
The purpose of ,this study was to determine why ninth 
graders chose not to enroll for an industrial arts class. 
The following questions gave guidance for the investigator 
to design a questionnaire. 
1. Is the decision primarily made by the student? 
2. Are there external influences: 
a. peer pressure? 
b. parental advice? 
c. school guidance? 
J. Has the student planned to enroll later? 
4. Is the decision a temporary one? 
A copy of the design questionnaire will be found in 
the appendix section of this study. 
BACKGROUND AND SIGNIFICANCE 
The passage of the Smith-Hughes law, in the early 
twentieth century, has increased the popularity of the indus-
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tial arts movement. Due to the passage of this law the re-
sponsibility for vocational education was shifted to separate 
schools, enabling industrial arts to become more of general 
education. 1 
According to Giachino and Gallington: 
Industrial arts is a phase of general edu-
cation which serves to familiarize the students 
with the tools, product, processes and occu-
pations of industry as well as the social and 
economic phenomena of the technological world 
in which they live and work. It is considered 
a part of general education, not only because 
it supports or fulfills many of the fundamen-
tal concepts of general education, but because 
it develops greater understanding of the sig-
nificance of industry in the world today. 
Since industry is an element of our basic cul-
ture, industrial arts assumes the responsibility 
of enhancing and enriching the experiences of 
young people in this important phase of our in-
dustrial world.2 
The significance of this study is to reveal influences 
which may dominate ninth grade school students in Chesapeake 
not to enroll in an industrial arts department. 
LIMITATIONS 
There are limitations to most research studies. below 




It is possible that some of the students, due to 
their immaturity, did not give serious thought to 
the questionnaire and answered the questions hap-
hazardly. 
The validity of this study may be limited, due to 
the lack of control over the administering of the 
questionnaire in the classes selected for this 
study, 
The questionnaire was limited to one school system. 
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ASSUMPTIONS 
The assumptions of the investigator are: 
1. The school system, involved in the study, would 
be able to provide a better industrial arts depart-
ment knowing the areas of wants and needs of the 
students as they see them. 
2. Teachers and local school administrators together 
could provide the course(s) in their school that 
would increase both boys and girls' enrollment in 
the industrial arts department. 
3. Students who are involved in the survey knows some-
thing about the industrial arts department. 
PROCEDURES 
The investigator's procedures for conducting this 
study were to: 
1. choose a problem. 
2. request permission from the Chesapeake School Ad-
ministration to conduct this study. 
3. design a questionnaire for the students involved 
in the study. 
4. distribute the instrument to the five Chesapeake 
schools English Department for administering to 
ninth graders. 
5. collect, compile and analyze the data for use in 
the study. 
DEFINITION OF TERMS 
The investigator feels that most of the terms within 
this study will, to the reader, convey the meaning or under-
standing as intended. Although the investigator would like 
to define four terms that maybe misunderstood. 
4 
(19.59): 
According to the American Vocational Association 
Industrial arts is instructional shopwork 
which provides for all youth sound educa-
tional experiences that contribute to the 
satisfaction of their purposes, needs and 
wants. It is an integral part of the general 
education program of all youth. It offeres 
those learning experiences which assist boys 
and girls to understand the the industrial 
and technical aspects of life today. It is 
a curriculum area that makes a realistic con-
tribution to life adjustment education. It 
shares with other areas of the school, the 
responsibility for promoting the optimum de-
velopment of the good citizen. 
Independent factors - influences which the student was 
held responsible for when making the decision. 
External factors - outside influences on the student's 
decision 
Accelerated class - classes rated above average 
Average class - a basic class 
SUMMARY 
The investigator, in this chapter, has attempted to 
determine by assessing students opinion as to what prevent 
ninth graders in the Chesapeake Public Schools from enroll-
ing in the industrial arts department. The investigator feels 
that this study is important to see why more students do not 
consider industrial arts as part of their total educational 
program. 
As we have seen within recent years areas such as in-
dustrial arts, vocational and technical education all have 
become great concern of educational program planners. The 
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society in which we live has caused the preparation to become 
greatly considered as one of the most important functions of 
education in some school systems but some have not been drag-
ging their feet. The demands of our increasing technological 
society has placed the need for trained workers to become ex-
tremely important. Since all. worthwhile occupations require 
some training and a number of them demand years of planned ed-
ucation and skills, we need to start at least in the ninth grade, 
hopefully much earlier. 
Finally, this study hopes to determine some of the-
reasons for the low enrollment of girls in the industrial arts 
department. Since we see more females having to maintain an 
apartment or house within their lifetime, various courses in 
this department could make their lives much easier. They 
could save more money from minor fix-up and understand when 
they are being ripped off. 
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CHAPTER II 
REVIEW OF LITERATURE 
The problem of this study was to determine some reasons 
causing ninth grade high school students in the city of Che-
sapeake not to enroll in an industrial arts class. The study 
was based upon students' opinions as determined by means of 
a survey questionnaire; Emphasis will be placed on the re-
lationship of girls enrollment within the industrial arts 
department on the ninth grade level. 
HISTORY CF INDUSTRIAL ARTS 
Roy W. Roberts points out that during the last two 
decades of the nineteenth century education in the practical 
arts came to the. forefront. Practical arts came into being 
because of the insistence of some educators that handwork and 
artistic modeling were as much of general culture as math-
ematics and foreign languages. Educators indicated that ed-
ucation in the practical arts had both a broadening and hu-
manizing effect and contributed to the development of the 
individual as a whole. It was pointed out that the practical 
arts in education is not designed to prepare a boy or girl 
for a vocation but to provide them with general knowledge, 
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skills, and attitudes to enable them to find a degree of 
satisfaction in everyday life and meet their responsibilities 
as a citizen. 
Practical arts was also known as manual training. 
Some of the manual trained educators in the early twentieth 
century objected to the undue emphasis on skill and the for-
malized instruction of the Russian, sloyd, and arts and crafts 
movements. These educators suggested that the so called man-
ual training courses should place more attention on a study 
of the industrial processes that operate in transforming raw 
materials into usable products. An instructor by the name of 
Charles R. Richards of Teachers College, Columbia university 
in Cctober, 1904 suggested the term industrial arts be used 
instead of practical arts or manual training. Five years 
later the Dean of the same college, James E. Russell in 1909 
proposed a course for industrial arts. 
The passage of the Smith-Hughes law has increased the 
popularity in the industrial arts movement. The law shifted 
responsibility for vocational education to separate schools 
and classes, freeing industrial arts from this responsibility 
and enabling the industrial arts educators to devote their ef-
forts to the aims of general education during the early years 
of the 1900's. In some areas the term industrial arts has 
come into general use, and industrial arts courses are offer-
ed in both elementary and secondary schools throughout the 
nation.3 
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PRACTICAL ARTS INSTRUCTION 
Rupert N. Evans of the University of Illinois at 
Urban-Champaign and Edwin L. Herr.of the Pennsylvania State 
University referred to industrial arts and home economics as 
practical arts. These programs in the past and now are taken 
by a sizable majority of boys and girls. Industrial arts is 
being taken by boys and girls take home economics. When these 
courses are taken this way, individuals are completely over-
looking the dual role of the homemaker and wage earner which 
is expected of a great majority of women and more and more men. 
The revision of the curriculum in industrial arts has 
in some respects gone further than some of the other areas in 
education. The industrial arts programs have emphasized the 
production of goods and neglected the fact that this type of 
production is becoming less important in our economy while 
services are gaining rapidly. But seeing the needs of the dual 
role of the homemaker and wage earner, industrial arts curri-
culum has been revised. 
The courses of industrial arts instruction occurs at 
the elementary school level, junior high school level and a-
bove. During the past, through a process of segregation on 
the basis of sex, teachers of this subject artifically re-
stricted the range of activities with which a student could 
become acquainted. With the increased number of female wage 
earners continuing to grow, all women, as well as men, need 
to understand the process by which they can find a degree of 
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satisfaction in everyday life and meet their responsibilities 
and by which goods and services are produced, 4 
DISC~IMINATION CONTINUES 
Discrimination of girls in the latter 1800's and the 
early 1900's existed in the practical arts (as was called at 
that time) and then carried over to industrial arts. Dis-
crimination of girls continues still when it comes to taking 
industrial arts in some localities. According to a N. E. A. 
News Service report, girls are still being discouraged from 
taking vocational courses which lead to high paying jobs. 
The report was a study prepared for the U.S. Office of Ed-
ucation. 
The report was entitled, "The Study of Sex Equity in 
Vocational Education. 11 The research involved high schools 
staff in the prevocational areas as well as those in the vo-





There were over 60 percent of state and local 
school staffs questioned about discrimination of 
girls. They reported that practices which dis-
courage females from entering non-traditional areas 
continues. They indicated that "unwritten rules" 
that such courses as automechanics are for boys 
and home economics for girls. 
There were evidence that only a small number of 
state agencies have taken any corrective action to 
overcome the inequities and few schools studies 
showed any vital successful efforts to promote 
equity in schools. 
Despite the influence of outside factors on young 
people, facts are clear that schools can still help 
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determine the type of courses they choose. The 
schools that put the most effort into promoting 
sex equity also have the greatest number of stu-
dents enrolled in their non-traditional courses.' 
The National Education Association believes that a 
goal of public education should be to provide all individuals 
from preschool through adulthood, opportunities to become 
effective, productive citizens. Their educational program 
should include programs in awareness and exploration. 6 
SUMMARY 
Evidence shows that girls, from the beginning of the 
term of industrial arts to the late 1900's, are being dis-
couraged from taking non-traditional courses while in school. 
11 
CHAPTER III 
METHODS AND PROCEDURES 
This study was designed to determine some factors caus-
ing ninth grade students in the city of Chesapeake not to en-
roll in an industrial arts class. The investigator plans to 
use the findings to help increase the enrollment of both boys 
and girls in the industrial arts department. 
FOPULATim,; OF STUDY 
The sample population for this study was comprised of 
ninth grade students attending the five schools in the city 
of Chesapeake: (1) Deep Creek Junior High, ( 2 ) Great Bridge 
Junior High, (3) Indian River Junior High, ( 4) Oscar F. Smith 
High and ( 5) Western Branch High. At each of the above 
schools, two English classes were randomly selected for par-
ticipation in this study, one accelerated and one average. 
The English classes were chosen in order to reach a larger 
number of ninth grade students since English is a required 
subject. 
INSTRUMENT 
A questionnaire, designed by the investigator, was 
utilized to collect data as the basis for this survey research. 
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Good and Scates states, "The questionnaire is a major 
instrument for data gathering in descriptive survey, and is 
used to secure information from varied and widely scattered 
sources. n? According to Mouly, the greater coverage which 
the use of a questionnaire affords "makes for greater valid-
ity in the results, through promoting the selection of a 
larger and more representative sample. n8 
The students were asked to indicate the name of their 
school and sex. The first question inquired whether the stu-
dent had enrolled in an industrial arts class on the ninth 
grade level. Those students who gave a negative response to 
this item were asked to complete the remaining portion of the 
questionnaire. The second question offered ten possible 
reasons, A-J, why a student might not have enrolled in an in-
dustrial arts class; the student was permitted to check off 
more than one of the ten items. The last question attempted 
to determine whether there was significant student demand for 
courses other than the ones already offered. 
The instrument was purposely kept brief and quite 
simple for two reasons: (1) the age of the sample population 
was taken into consideration, and (2) to insure a speedy re-
turn of the questionnaire. The investigator was determined 
not to burden teachers and students with a complex, time-
consuming survey. 
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~ETEOD OF PROCEDuRE 
In order to carry out this study in the city of Chesa-
peake, it was necessary to secure permission from the Direc-
tor of Research and Pupil Personnel Services of Chesapeake 
Public Schools. A letter granting permission was written. 
This letter had to be presented to the principals of the five 
schools involved in the survey. A letter was written to the 
teachers explaining the purpose of the survey and requesting 
their assistance with it. Along with the letters, the teach-
ers received the questionnaires, which the students were 
asked to complete. A copy of all letters involved in this 
study are found in the appendix section of this study. 
SUM~ARY 
The survey being a cross section sampling population 
of the Chesapeake school system and the questionnaire being 
brief and simple, the investigator found the tabulation to be 
very speedy and easy. The information provided from the 
questionnaire gave all the data necessary to complete the 
findings section which is chapter four. A copy of the in-
strument which is a questionnaire type of survey will be 
found in the appendix. 
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CHAPTER IV 
PRESE~TATION OF FINDINGS 
The findings that will be presented in this chapter 
are the results of the survey questionnaire ad.ministered to 
the ninth grade students in the junior and senior high schools 
housing ninth graders in the City of Chesapeake. The findings 
have been analyzed on _the basis of sex, ability groups and 
individual schools. 
Indicated in Table 1, two-hunq.red and thirty-two 
respondents participated in the study; 111 males and 121 fe-
males. In the accelerated group, seventy-six percent of the 
boys and one-hundred percent of the girls did not enroll in 
an industrial arts class, while in the average group, tMe 
percentages were sixty for boys and ninty-one for girls. It 
is therefore apparent, that the average students of both sexes 




Respondents by Ability Group and Sex 
MAL~:::; J:l"".l'IA I "" 
- ··----
Presently Enrolled !Presently Enrolled 
ABILITY 
-Per- Fer- Fer- Fer-
GROUP Total Yes cent No cent Total Yes cent No cent 
Accelerated .54 13 24 41 76 74 0 0 74 100 
Average 57 23 40 34 60 . 47 4 9 43 91 
Total 111 36 64 75 136 121 4 9 117 191 
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The purpose of item A (Table 2) was to inquire whether 
the student was merely postponing enrollment. The purpose of 
items B, C, G, and I were to determine to what extent the stu-
dent was responsible for the decision not to enroll in an in-
dustrial arts class on the ninth grade level. The investiga-
tor grouped items B, C, G and I as "independent factors". 
Items D, E, F, and H attempted to determine whether external 
influences, namely teachers, counselors and/or parents were 
responsible for the student's decision; item H was whether 
there was peer influence. Items D, E, F and H were termed by 
the investigator as "e,xternal factors 11 - ou,tside influences on 
the student's decision. Item J was used to inquire the feel-
ing of both boys and girls about girls taking an industrial 
arts course. 
One-hundred and ninty-two students representing eighty -
three percent of the sample population indicated that they had 
• 
not enrolled in an industrial arts class and they completed, 
therefore, number two of the questionnaire (Appendix C). It 
I 
is evident from Table 2 that only a small number of respondents 
are planning to enroll in an industrial arts class later, item 
A. The investigator noticed that the ninth graders may not 
have known what they wanted for the next year. One-hundred 
and thirty-eight students representing sixty precent of the 
sample population were in their last year in the junior high 
building and would be going to the high school. They were 
not sure of what would be offered or expected. One-hundred 
and seventeen respondents stated that they were unable to 
17 
enroll in an industrial arts class, due to scheduling con-
flicts, item Con the questionnaire. Items Band G gather-
ed an almost equal number of responses. These two items dealt 
with the somewhat public image of industrial arts, not know -
ing much about the area. Seventy-three students representing 
thirty-two percent of the sample population, of which forty-
nine respondents were girls, apparently apprehensive about 
the level of difficulty in the area of industrial arts, item 
I. Twenty-three respondents felt that parental advice was a 
cause for the decision not to enroll in an industrial arts 
class, item F. Item H was chosen by students to indicate peer 
influence. The least influential group in the student's 
decision were counselors and teachers. Only seven responses 
of the two-hundred and thirty-two felt that girls should not 
take an industrial arts course, three boys and four girls, 
item J. The study showed that the "independent factors, 11 as 
defined on page five far outweighed the influence of "external 
















Reasons For Not Enrolling in an 
Industrial Arts Class, by Sex 
I plan to take an industrial arts 
course later. 
I need more information about indus-
trial arts courses that are offered in 
my school. 
I did not have room in my schedule. 
My teacher advised me not to take an 
industrial arts course. 
My counselor advised me not to take an 
industrial arts course. 
My parents did not want me to take an 
industrial arts course. 
I think industrial arts courses are too 
difficult. 
I have no friends taking an industrial 
arts course. 
I cannot see how an industrial arts 
course can help me in life. 
I believe girls should not take an in-














In Table 3, items C and I were the two highest ranking 
responses for both the accelerated and the average students. 
The high response to item c, not having room in their schedule 
give reason to check the methods of arranging schedules. Re-
sponses to item I, industrial arts cannot help me, ranked sec-
ond with a large percent representing girls' responses. The 
fourth ranking item was item B, need more information about 
industrial arts. Accelerated students, as could be expected, 
responded to item F, concerning parental advice, causing it 
to rank third among the ten choices. Items D and E, ranking 
last among the ten choices, received very little responses 
from either group. Ranking ninth and tenth, E received four 
responses from two-hundred and thirty-two respondents and D 
received only three responses. This is evidence that coun-
selors and teachers had very little input on the sample pop-
ulation not to enroll in an industrial arts class. The low 
response to item A, plan to take an industrial arts course 
later, leaves the investigator to believe that the students 
really did not know what to expect to take when leaving the 
junior high and moving to the high school the next year. Item 
A ranked sixth. The final independent factor, item G, ranked 
seventh. The item dealt with industrial arts being too hard, 
with the average group giving the greatest percentage of re-
sponses, 
Within the grouping "external factors 11 , peer influence, 





























Rank-order of Reasons Not to Enroll in an Industrial 
Arts Class, by Ability Group 
Accelerated Aftrage 
Reasons Rank No. of Rank No. of 
order Reaponaes order Responses 
·c Did not ha'Y9 room in achadule 1 77 1 40 
I Industrial arts cannot help a. 2 52 2 21 
p Parents advised against 3 15 6 8 
B Need 110re inforaation 4 11 4 11 
H No friends are taking an induatrial arts class 5 9 7 7 
A Plan to take a course later 6 4 3 12 
G Too difficult 7 4 5 10 
J Girls should not take industrial arts 8 2 8 5 
E Comaelor advised again11t 9 2 9 2 
D Teacher advised against 10 1 10 2 
Item J had only seven respondents out of two-hundred and 
thirty-two of which one-hundred and twenty-one were girls. 
The question read, I believe girls should not take indus-
trial arts courses. 
Only those respondents who did not enroll in an in-
dustrial arts class were requested to answer number three of 
the questionnaire. Fifteen responded to the Yes, and one-
hundred and seventy-nine responded to the No part of the 
question. The purpose of this question was to assess the need 
for any additional industrial arts classes in their school. 
The result was only eight courses named, and they will be of-
fered to those students in their next grade level in most 
cases. 
The evidence in Table 4 indicated that a greater number 
of the accelerated groups chose not to enroll in an industrial 
arts class than the average groups. Ninety percent of the re-
• 
spondents did not enroll of the accelerated groups and only 
seventy-four percent of the average groups. Table four will 
show the number and percentage of respondents not enrolled in 
industrial arts classes by school and ability groups. These 
comparisons were made between accelerated English classes and 
average classes in each school. Oscar Smith High has more 
accelerated students than Western Branch High, but Western 
Branch High has more average students enrolled than Oscar 
Smith High School. Deep Creek Junior High ranked first, 
Great Bridge Junior High second, and Indian River Junior High 
22 
Table 4 
Number and Percentage of Respondents 
Not Enrolled in Industrial Arts Classes, 
by School and Ability Group 
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' 
" J ! " J " s i.i " " al ii ,I ,I ,I 
Deep Creek Jr. 
High 45 36 8 26 20 77 19 16 
• 
!Great Bridge Jr. 
High 51 39 77 22 19 87 29 20 
Indian River Jr. 
High 39 30 77 20 19 95 19 11 
IOscar Smith High 54 50 93 32 29 91 22 21 
Western Branch 
High 43 37 86 28 28 100 1.5 9 










third for the accelerated ability groups and for the average 
groups, Indian River Junior High ranked first, Great Bridge 
Junior High ranked second and Deep Creek Junior High third. 
SUMMARY 
It appears that item c, I did not have room in my sched-
ule, should be the first major factor that the industrial arts 
staff and administrators should undertake to improve enroll-
ment in industrial arts. The second major concern should be 
item I, I cannot see how an industrial arts course can help 
me in life. 
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CHAPTER V 
SUMMARY, CONCLUSI0~1S, RECOMME~JDATIONS 
SUMMARY 
This study sought to determine some factors causing 
ninth grade students in the City of Chesapeake not to enroll 
in an industrial arts class. Reasons for girls not enrolling 
were also sought. The intent of carrying out this study was 
to remove any factor(s) or to implement modifications which 
would bring about increased student interest, both boys and 
girls in the industrial arts department. 
~he sample populatior. was comprised of two English class-
~s from each of the three junior high schools housing ninth 
graders and the two high schools housing ninth graders in the 
City of Chesapeake. The study was based on a survey question-
naire distributed to participating students. The question-
naire attempted to determine whether the students acted inde-
pendently, or whether external influences played a role in their 
decision. 
Finally, the study attempted to assess student demand 
for the introduction of additional industrial arts classes in 
their school curriculum. 
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co~.JCLUSIO~S 
The study found that eighty-three percent of the sample 
population did not choose an industrial arts class in the ninth 
grade. This decision was primarily made by the student him 
or herself. Fifty-one percent of the respondents indicated 
that they were unable to schedule an industrial arts class in 
their ninth grade curriculum. This points to a constant pro-
blem which the institution of the modern secondary school faces. 
Because of the ever-expanding curricular offerings, the stu-
dent is unfairly forced into the predicament of making some 
hard choices. As a result, industrial arts enrollments may 
suffer. 
In comparison to "independent factors", the "external 
factors" appeared to have a much weaker influence upon the 
student's decision. Within the grouping of "external factors", 
parental advice was most significant, followed by peer influ-
ence; school counselors, and teacher advice. 
The idea that more males enroll in industrial arts class-
es than females was substantiated in this investigation. The 
findings from the survey showed that thirty-six percent of 
the males, as opposed to nine percent of the females enrolled 
in an industrial arts class. 
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RECOMMENDATim;s 
As the result of this study, the investigator recom-








Information should periodically be presented uti-
lizing a variety of media to inform parents, stu-
dents and the community about the importance of at 
least one basic industrial arts class as part of 
every boy and girl's curriculum. 
School administrators should study the feasibility 
of developing more flexible and open schedules to 
be used in secondary schools. 
Industrial arts courses on the high school level 
should be presented at all junior high schools for 
the purpose of exposing the pupils to the offer-
ings at the,. high school and the roles they could 
play in their lives. 
Industrial arts educators should develop in their 
students an awareness of the enhanced career pos-
sibilities for them and their friends, with skills 
found in studying industrial arts. 
Special effort should be made to attract the ac-
celerated student. 
The industrial arts department in each school should 
meet with guidance personnel and school adminis-
trators on a regular basis to convey to them the 
importance of a strong industrial arts program. 
At least one industrial arts course should be made 
a requirement for all students before graduating 
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CHESAPEAKE PUBLIC SCHOOLS 
RESEARCH DEPARTMENT 
300 CEDAR l!OAO P.O IOX 15204 
CHESAPEAKE, VIRGINIA 23320 
To, _c_e_r_t_a_i_n_S_e_c_o_n_d_a_r,_y __ _ Dot•. _A_p_r_i_l_B_, _1_9_8_1 __ 
Principals 
Research Project: 
Mr. Oliver C, Holley, .Jr, has been granted 
permission to conduct his research project in our 
school system. 
He will be contacting you very soon and I am 
herewith requesting that you give him your cooperation 









Letter to Colleague 
34 
One of the Chesapeake Public Schools 
WESTERN BRANCH HIGH SCHOOL 
4222 Terry Drive 
Chesapeake, Virginia 23321 
April 6, 1981 
Dear Colleague: 
I am conducting a study to investigate factors that influence 
ninth grade student enrollment in Industrial Arts. 
Your cooperation is essential to the success of this study and 
would. be very much appreciated. 
Sincerely, 






SEX: MALE FEMALE 
PLEASE 00 NOT WRITE OR SIGN YOUR NAME. 
Please answer the following questions by placing a check ( ) 
in the space or spaces that are provided. 
1. Are you now enrolled in an industrial arts class? 
YES NO 
Do NOT answer questions 2 or J if your answer was YES. 
2. Please check below the reason { or reasons) why you did 
not take an industrial arts course. 
3. 
_A. I plan to take an industrial arts course later. 
_B. I.need more information about industrial arts courses 
that are offered in my school. 
_c. I did not have room in my schedule. 
_D. ~Y teacher advised me not to take an industrial 
arts course. 
_E. fy counselor advised me not to take an industrial 
arts course. 
___ F. ry parents did not want me to take an industrial 
arts course. 
_G. I think industrial arts courses are too difficult. 
_P. I have no friends taking an industrial arts course. 
_I. I cannot see how an industrial arts course can help 
me in life. 
_J. I believe girls should not take an industrial arts 
course. 
Is there an industrial arts course that is not taught in 
your school that you would like to see taught? 
_____ ~es ----~No 
If your answer was yes to number 3, indicate the name: 
37 

